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Introduction 
RISE Charter School began in August of 2021. The design, implementation and assessment of 
a comprehensive counseling program holds unique considerations and challenges for the 
following reasons: 

• It has unprecedented financial and management connections to the Kimberly School 
District. However, it maintains its own school board, policies, and procedures.  

• It maintains intentionally small class sizes; typically, 25 students per grade. 
• It educates students from 4th grade to 10th (currently) but will extend through 12th 

grade by 2025. Thereby requiring all three levels of counseling: elementary, middle, 
and high school. 

• It utilizes a national online curriculum called Summit Learning which has “built-in” 
social-emotional learning parameters called “The 16 Habits of Success” and daily 
structured mentor time. 
(see Appendix A) 

• It is a small staff, especially administration, requires the school counselor to adopt 
duties and responsibilities not normally recommended by ASCA. 
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Define 
School Counselors and Their Role 

School counselors are certified/licensed educators who improve student success for all 
students by implementing a data-informed school counseling program. School counselors 
play an essential role in creating an equitable, inclusive school culture promoting success 
for all. 

School Counselors help all students: 

• apply academic achievement strategies 

• manage emotions and apply interpersonal skills 

• plan for postsecondary options (higher education, military, work force) 

Appropriate duties of a school counselor include providing: 

• individual student academic planning and goal setting 

• school counseling classroom lessons based on student success standards 

• short-term counseling to students 

• referrals for long-term support 

• collaboration with families/teachers/administrators/community for student success 

• advocacy for students at individual education plan meetings and other student-focused 
meetings 

• data analysis to identify student issues, needs and challenges 

School counselors must hold, at minimum, a master’s degree in school counseling and meet 
the state certification/licensure standards. They should fulfill continuing education 
requirements and uphold ASCA ethical and professional standards.  

(see Appendix B) 

Ideally, school counselors should not exceed a caseload ratio of 250:1. 

(see Appendix C) 

 

RCS Charter and Policy 

RISE Charter’s original Charter documents lists among its Strategies for Serving all Students,  
“Employing a counselor to provide academic guidance and social-emotional support.” 
(Charter Document, n.d., p. 24) 

Guidance and Counseling – Policy 2300 
The Board recognizes that guidance and counseling are an important part of the total 
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program of instruction and should be provided in accordance with state laws and 
regulations, Board policies and procedures, and available staff and program support. 

The general goal of this program is to help students achieve the greatest personal value 
from their educational opportunities. Such a program should: 

1. Provide staff with meaningful information that can be utilized to improve the 
educational services offered to individual students; 

2. Provide students with planned opportunities to develop future career and 
educational plans; 

3. Refer students with special needs to appropriate specialists and agencies; 
4. Aid students in identifying options and making choices about their educational 

program; 
5. Assist teachers and administrators in meeting academic, social, and emotional needs 

of students: 
6. Provide for a follow-up of students who further their education and/or move into the 

world of work; 
7. Solicit feedback from students, staff, and parents for purposes of program 

improvement; and 
8. Assist students in developing a sense of belonging and self-respect. 

All staff shall encourage students to explore and develop their individual interests in career 
and vocational-technical programs and employment opportunities without regard to 
gender, race, marital status, national origin, or handicapping conditions, including 
reasonable efforts, and encouraging students to consider and explore "nontraditional" 
occupations. 

Legal References: 
I.C. § 33-1212 Elementary School Counselors 
I.D.A.P.A. 08.02.03.108 Guidance Programs 

Policy History: 
Adopted on: June 14, 2021 

(Policy 2300 - Guidance and Counseling, n.d.) 

ASCA Student Standards: Mindsets & Behaviors for Student Success 

School counselors use the standards to assess student growth and development, create 
culturally sustaining strategies and activities and build a program that helps students 
achieve their highest potential. The ASCA Student Standards can be aligned with initiatives 
at the district, state and national levels to reflect local priorities. 

To operationalize the standards, school counselors write or select measurable learning 
objectives that align with specific mindsets or behaviors, which become the foundation for 
classroom instruction, appraisal and advisement, and counseling activities addressing 
student developmental needs. The learning objectives directly reflect the school counseling 
program’s vision, mission and goals, as well as the school’s academic mission. 
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Research-Based Standards 

The ASCA Student Standards are based on a review of research and college-, career- and 
life-readiness documents that identify strategies influencing student achievement and 
academic performance. The ASCA Student Standards are organized on the framework of 
noncognitive factors presented in the critical literature review “Teaching Adolescents to  
Become Learners,” conducted by the University of Chicago Consortium on Chicago School 
Research (2012). This literature review recognizes that content knowledge and academic 
skills are only part of the equation for student success. “School performance is a complex 
phenomenon, shaped by a wide variety of factors intrinsic to students and the external 
environment” (University of Chicago, 2012, p. 2). The ASCA Student Standards are based on 
the evidence of the importance of these factors. 

All 36 standards can be applied to any of the three school counseling domains of academic, 
career and social/emotional development. The school counselor selects a domain and 
standard based on the needs of the school, classroom, small group or individual. 

The standards are arranged within general categories of noncognitive factors related to 
academic performance as identified in the University of Chicago 2012 literature review. 
These categories synthesize the “vast array of research literature” (p. 8) on noncognitive 
factors including mindsets, learning strategies, self-management skills and social skills for 
success. 

Category 1: Mindset Standards – Includes standards related to students’ psycho-social 
attitudes or beliefs about themselves in relation to academic work. These make up the 
student’s belief system as exhibited in behaviors. 

Category 2: Behavior Standards – These standards include behaviors commonly associated 
with being a successful student. The behaviors are visible, outward signs that a student is 
engaged as well as putting forth effort to learn. The behaviors are grouped into three 
subcategories. 

a. Learning Strategies: Processes and tactics students employ to aid in the cognitive work of 
thinking, remembering or learning. 

b. Self-management Skills: Continued focus on a goal despite obstacles and avoidance of 
distractions or temptations to prioritize higher pursuits over lower pleasures. 

c. Social Skills: Acceptable behaviors that improve social interactions, such as those among 
peers or between students and adults. 

(see Appendix D) 

Domains 

The ASCA Student Standards can be applied to three broad domains: academic, career and 
social/emotional development. These domains promote mindsets and behaviors that 
enhance the learning process and create a culture of college-, career- and life-readiness for 
every student. The domain definitions are as follows: 
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Academic Development – Standards guiding school counseling programs to implement 
strategies and activities to support and maximize each student’s ability to learn. 

Career Development – Standards guiding school counseling programs to help students 1) 
understand the connection between school and the world of work and 2) plan for and make 
a successful transition from school to postsecondary education and/ or the world of work 
and from job to job across the lifespan. 

Social/Emotional Development – Standards guiding school counseling programs to help 
students manage emotions and learn and apply interpersonal skills. 

(American School Counselor Association, 2019, pp. 2-4) 

 

Summit Learning’s 16 Habits of Success 

Academic Tenacity 

The beliefs and skills that allow students to look beyond short-term concerns to longer-term 
or higher-order goals, and withstand challenges and setbacks to persevere toward these 
goals. 

Agency 

A student’s individual decision-making and autonomous actions. 

Attachment 

A deep and enduring emotional bond that connects one person to another across time and 
space. 

Curiosity 

The desire to engage and understand the world, interest in a wide variety of topics, and 
preference for a complete understanding of a complex topic or problem. 

Empathy 

The ability to take the perspective of, and immerse oneself in the feelings and experiences 
of others from diverse backgrounds and cultures, including understanding social and ethical 
norms for behavior, and internalizing family, school and community resources and supports. 

Executive Functions 

The set of cognitive control functions needed to control behavior, particularly utilized for 
choosing and monitoring behaviors in the service of attaining specific goals. Core executive 
function processes include attention, cognitive flexibility, inhibition (self-control, self-
regulation) and working memory. More complex executive functions include problem-
solving, reasoning and planning. 

Growth Mindset 

Wherein students ascribe to the belief: my ability and competence grow with my effort. 
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Purpose 

A student’s understanding of their interests, values, and skills, and the articulation of a 
credible path after high school for translating those interests, values, and skills into fulfilled 
lives. 

Relevance of School 

A student’s sense that the subject matter he or she is studying is interesting and holds value. 

Resilience 

Positive adaptation during or following exposure to adversities that have the potential to 
harm development: (a) developing well in the context of high cumulative risk for 
developmental problems (beating the odds, better than predicted development), (b) 
functioning well under currently adverse conditions (stress-resistance, coping) and (c) 
recovery to normal functioning after catastrophic adversity (bouncing back, self-righting) or 
severe deprivation (normalization). 

Self-Regulation 

Regulation of attention, emotion and executive functions for the purposes of goal-directed 
actions. 

Self-Awareness 

The ability to accurately recognize one’s emotions and thoughts and their influence on 
behavior. This includes accurately assessing one’s strengths and limitations and possessing 
a well-grounded sense of confidence and optimism. 

Stress Management 

Constantly changing cognitive and behavioral efforts to manage specific external and/or 
internal demands that are appraised as taxing or exceeding the resources of the person. 

Self-Direction 

A process in which learners take the initiative in planning, implementing and evaluating 
their own learning needs and outcomes, with or without the help of others. 

Self-Efficacy 

The perception that one can do something successfully and effectively. 

Sense of Belonging 

A sense that one has a rightful place in a given academic setting and can claim full 
membership in a classroom community. 

(see appendix A) 
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Manage  
Program Focus 

 Beliefs 

 School Counselors believe: 
 M1. Every student can learn, and every student can succeed. 

M2. Every student should have access to and opportunity for a high-quality 
education. 

M3. Every student should graduate from high school prepared for postsecondary 
opportunities. 

M4. Every student should have access to a school counseling program. 

M5. Effective school counseling is a collaborative process involving school 
counselors, students, families, teachers, administrators and education stakeholders. 

M6. School counselors are leaders in the school, district, state and nation. 

M7. Comprehensive school counseling programs promote and enhance student 
academic, career and social/emotional outcomes.  

(American School Counselor Association, 2019, p. 30) 

RISE Charter School Vision and Mission 

In our school, every student matters. 

We embrace our mistakes as opportunities to learn. 

We strive to see the connections between our learning and the real world. 

Together we will create an inspiring community! 

(see appendix E) 

RISE Counseling Program Vision and Mission 

At RISE, the social/emotional development, academic achievement, and career 
planning of every student matters. 

Failure is embraced and students/staff are supported in their striving to overcome 
challenges for learning and growth. 

Academic achievement and the Habits of Success prepare students for careers in the 
real world. 

We create a school culture that is positive, resilient, and inspiring. 

Habits of Success aligned with ASCA Mindset and Behaviors 

Whereas the Habits of Success and their accompanying curriculum comprehensively 
address the Mindset and Behaviors outlined by ASCA, the RISE Charter School 
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Counseling Program integrates them. As students are mastering the Habits of 
Success through lessons within their core curriculum, and monthly counselor 
guidance lessons, the coordinating ASCA standards are being met. (see Appendix F) 

Program Planning 

 School Strategic Planning 

 RISE’s goals for 2022-25 are as follows: 

• Positive Culture – widely promote safe and inspiring environment 
• Academic Excellence – high levels of academic growth from all students 
• Quality Governance – productive relationships between administration, school board 

and community foster community success 
• Fiscal Responsibility – resources wisely used to foster student success 

(see Appendix G) 

 Annual Program Goals 

School counselor sets annual goals with administration that align with RISE’s strategic 
planning goals, RISE’s vision and mission and the counseling program’s mission and 
vision. These are data informed goals which include both program management and 
student success goals. Review of these goals with administration should happen in 
monthly/weekly collaboration meetings. Goals are discussed with advisory council 
each year. Goals to be assessed by administration during end-of-year evaluation. 

 Data 

School counselors consistently review school data. They should be proficient in the 
collection, analysis and interpretation of student achievement, attendance and 
disciplinary data. (American School Counselor Association, 2019, p. 32) 

RISE currently collects and analyzes data utilizing the following programs/methods: 

• PowerSchool – grades, attendance, behavior 
• Summit Learning Platform – progress, mastery, grades 
• NWEA Map testing – standardized testing three times annually in 

Reading, Language Usage, Math and Science 
• EdHub – behavior, interventions, education plans 
• SWIS – behavior, interventions 
• Microsoft Forms – informal surveys 

School counselors typically collect and analyze three types of data to document the 
effectiveness of the school counseling program: 

• Participation data 
• Mindset & Behavior data 
• Outcome data 

(American School Counselor Association, 2019, p. 35) 
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School counselors participate with tiered support teams and positive behavior 
intervention teams to collaboratively use data to create individualized behavior and 
support plans for struggling students. School counselors should be integral in the 
process of identifying, referring and determining interventions for students needing 
Tier 2 and 3 support. 

 Advisory Council 

The school counseling program should have a council that meets at least twice 
annually. The council should consist of a variety of stakeholders in the school such as, 
teachers, administration, parents, etc. The advisory council discusses and supports 
the program goals and receives reports and data regarding the program’s 
effectiveness.  

Calendar/Scheduling 

School counselors maintain a current calendar of events that include their guidance 
lesson schedule, small group meeting times and school-wide activities. 
Communication with teachers and administration regarding these events is critical to 
school communication and culture. 

School counselors work closely with administration and teachers to create a master 
schedule that supports student success and graduation progress. Counselors advise 
in this process and assist in student scheduling for the purpose of meeting graduation 
requirements. 

Use of Time 

ASCA recommends that school counselors spend 80% of their time in direct and 
indirect student services. The remaining 20% is set aside for program management 
and support services. Specific allocation of time may vary by the needs of the school. 
(American School Counselor Association, 2019, p. 63) The size and nature of RISE 
Charter School creates unique circumstances for the school counselor, as previously 
discussed in the Introduction. It is imperative that the school counselor advocates for  
what appropriate activities will support their program and what inappropriate 
activities may be outside of their expertise or be an ineffective use of their time.  

(see Appendix H) 
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Deliver 
Direct student service 

Effective delivery of direct student services means that school counselors take a pro-active 
approach. This approach closely aligns with the RTI/MTSS tiered intervention models.   

Instruction/Classroom Guidance Lessons (Tier One RTI/MTSS intervention) 

All students will interact with the school counselor at least once a month. This is 
typically accomplished through planned classroom guidance lessons taught during 
scheduled mentor time. These lessons are carefully crafted around the ASCA 
Mindsets and Behaviors. The following curriculum are currently implemented to 
support the outlined standards and deliver required SEL curriculum. 

Habits of Success -- https://www.summitlearning.org/learn/ 

Sources of Strength -- https://sourcesofstrength.org/ 

  Career Exploration and Planning --  https://nextsteps.idaho.gov/ 

  Healthy Relationships -- https://www.joinonelove.org/ 

Appraisal and Advisement (Tier Two/Three RTI/MTSS intervention) 

Students identified through the RTI/MTSS process will be referred for small-group 
counseling, individual counseling, and responsive services. 

   Small-group counseling 

Students may be referred for the quarterly counseling groups through the RTI 
process, parents, and/or staff. Groups of no more than 8 students cover a 
variety of topics connected to any of the 16 Habits of Success and could 
include but are not limited to: Empathy & Relationship Skills, Executive 
Function, or Resilience. Groups are divided into age-appropriate sections, 
last 6-8 weeks with 30–45-minute sessions per week. Data is tracked using 
entry and exit surveys and activities throughout the sessions. Data should be 
entered into the school’s SIS to support PBIS, Special Education, grants and 
other programs that benefit from this intervention. 

  Individual Counseling 

School counselors provide short-term solution-focused counseling. Weekly 
“check-ins” are appropriate for students needing regular social-emotional 
support. Sessions typically last less than 15 minutes and continue for 6 weeks 
or less. Students needing continued support beyond that limitation will be 
moved into a counseling group and/or be referred for therapeutic counseling 
outside of school. 

Students may also receive individual counseling regarding academic and/or 
college/career issues. School counselors work with RTI teams to support 
students who struggle with school skills to determine interventions that 
support a student’s individual needs. Interventions may include counseling 
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check-in for academic skill building. College/career individual counseling 
may include guidance regarding dual credit opportunities, college research 
and selection, internship opportunities, trade and technical career paths, 
scholarship searches, etc. 

 Responsive Services 

  Immediate Intervention 

Counseling is used to support students during and after a crisis. A crisis is 
defined as a significant time of intense difficulty, distress or danger and 
requires an immediate response. When students require long-term 
counseling to address mental health issues or to provide long-term support 
after a crisis, school counselors collaborate with families and other 
professionals and make referrals to appropriate community resources. 
(American School Counselor Association, 2019, p. 80) 

Risk Assessment 

When the school counselor receives information that a student’s mental 
and/or physical well-being is at risk, they should administer a 
formalized risk assessment in order to determine the level of risk and 
respond with appropriate involvement of parents, administration, 
health professionals, law enforcement, etc. Administration of an 
assessment of this kind requires parental permission given at the 
inception of each school year through the RISE Charter School Student 
Handbook. A sample of these assessments may be found in Appendix 
I. 

   Safety Plan 

A student demonstrating risk to self and/or others should be placed on 
a formalized safety plan. The creation of this plan should involve the 
school counselor, the student (where appropriate), parents/guardians, 
administration, and local law enforcement, if necessary. A sample 
safety plan may be found in Appendix J. 

  School Crisis Plan 

School counselors work with administrators, teachers, other school staff, 
families, and community members to provide immediate and follow-up 
intervention to meet urgent needs and prevent situations from becoming 
more severe. Crisis response provides leadership and organization to crisis 
situations and supplements the direct student service of counseling. When 
responding to a crisis, school counselors follow written procedures or 
guidelines provided by the school or district (American School Counselor 
Association, 2019, p. 82). School counselors may also be used for consultation 
for the creation of such policy and procedure.  
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College and Career Advisement 

  Credit tracking 

School counselors track high school students’ progress toward graduation and 
communicate with students, parents/guardians, teachers, and administration. 
This may be done through the school’s SIS and/or manually, however written 
communication is best practice. 

Future Planning Meetings 

School counselors meet with each student individually (preferably with 
parents/guardians) in 8th and 10th grade for graduation tracking, course 
scheduling and post-graduate career/college planning. Counselors work 
meet with 9th, 11th and 12th grade students individually as needed/requested. 
This process usually takes place in early spring. 

   Year-long Self-directed Project 

School counselors support students with their year-long self-directed projects 
by advising students through their research, planning, and accumulation of 
required hours. (See Individual Counseling) 

Dual-credit Program and Courses 

School counselors coordinate opportunities for students to receive both high 
school and college credit where possible based on each student’s ability to 
be successful. They work with institutions offering the courses and the 
students to register, become oriented, complete the course, receive funding, 
and complete proctored/non-proctored tests. 

College/Career Planning, Letters of Recommendation and Scholarships 

School Counselors guide and encourage students in their individual research 
regarding their post-secondary plans. School counselors provide resources 
and direction for students to explore their career paths and collegiate 
choices. They may also give resources for students to find Workforce or 
scholarship opportunities. School counselors may also give guidance on 
FAFSA completion and complete necessary letters of recommendation for 
college/job applications. School counselors do not complete college/job 
applications, FAFSA, or scholarship applications for students. 

Indirect student services 

Indirect student services support the promotion of equity and access for all students, 
systemic change, and the gathering and sharing information and data. (American School 
Counselor Association, 2019, p. 81) Indirect student services are delivered through the 
following strategies: 
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Consultation 

School counselors both provide and seek consultation. As experts in academic 
achievement, college/career access and social/emotional development, school 
counselors share strategies that support student success with families, teachers, 
other educators, administrators, and community organizations through consultation 
(American School Counselor Association, 2019, pp. 81-82). 

  SEL Curriculum Integration 

RISE Charter School integrates the Habits of Success throughout daily 
curriculum both directly and indirectly. School counselors are responsible for 
ensuring the integrity of the delivery of this curriculum as it directly relates to 
ASCA’s Mindsets and Behaviors (see Appedix F). “Habits” are presented 
weekly by administrators to students for their learning and consideration 
during Bulldog Breakfast. Additionally, teachers infuse the Habits in their 
content curriculum. (see Appendix A). 

Sources of Strength curriculum is used for monthly guidance lessons in the 
elementary grades. This is generally presented by the school counselor, 
however it is supported and sometimes taught by content teachers. (Sources 
of Strength, 2021) 

Master Schedule/Course Offerings/Scheduling 

While school counselors should not be tasked with the creation of the master 
schedule in its entirety, they should consult with administration regarding the 
needs of the students for courses needed toward graduation requirements. To 
that end, school counselors should be involved in the creation of individual 
student schedules, as well. School counselors should have specific awareness 
of the courses necessary for all students to fulfill Idaho, Kimberly School 
district and RISE Charter school graduation requirements. 

  Student Advocacy 

  School counselors promote equitable treatment of all students by:  

• Using data to identify gaps in achievement, opportunity and attainment 
• Advocating for rigorous course and higher education for 

underrepresented groups 
• Maintaining professional knowledge of the ever-changing and 

complex world of students’ culture 
• Maintaining knowledge and skills for working in a diverse and 

multicultural work setting 
• Informing school staff of changes regarding different groups within the 

community 
• Promoting the development of school policies leading to equitable 

treatment of all students and opposing school policies hindering 
equitable treatment of any student 
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• Promoting access to rigorous standards-based curriculum, academic 
courses and learning paths for college and career for all students 

• Developing plans to address over- or underrepresentation of specific 
groups in programs such as special education, honors, Advanced 
Placement and International Baccalaureate 

• Creating an environment that encourages any student or group to feel 
comfortable to come forward with problems 

• Collaborating with families in seeking assistance services for financial 
literacy, job skills and placement and free services (such as childcare 
assistance) as well as providing parents educational opportunities to 
assist them in supporting their students’ education 

• Acting as a liaison between home and school promoting an 
understanding and encouraging creative solutions for students 
handling multiple responsibilities beyond a typical load 
(https://www.schoolcounselor.org/standards-positions, 2023) 

Collaboration 

School counselors prioritize student needs and “work toward a common goal and 
share responsibility for the associated tasks” (American School Counselor 
Association, 2019, p. 82) 

 Teaming and Partnerships 

School counselors work with teachers, administrators, families, and 
community members to provide for students’ academic, developmental, and 
social/emotional needs. This may include committees, teams, and focus 
groups on which their expertise could be utilized. 

 Student Organizations 

As leaders in the school, school counselors may be assigned to coordinate 
and advise student leadership organizations such as student council, peer 
leadership, humanitarian groups, etc.    

Specialized Education Support 

School counselors provide professional insight to individualized education 
plans and 504 accommodation plans. They attend meetings for students and 
serve on the teams as plans are created and implemented. School counselors 
do not coordinate IEPs or 504s, but may provide services for students 
according to their specific plans. 

 Administrative Support 

School counselors serve as leaders and advocates. They may be considered 
administrators and support the daily operations of the school and help make 
systemic decisions. However, school counselors should not be placed in the 
position of imparting discipline to students as it could negatively impact their 
relationships with students. (see Appendix H) 
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 Referrals 

School counselors use referrals to provide support for students and families when 
their needs extend beyond their role and/or responsibilities. They may refer for 
academic, college/career or social/emotional issues. They should have a current 
system of referral and be aware of available community resources or have a 
willingness to research them for the student/family.  

 Coordination of Services 

Parents/guardians may request that school counselors coordinate services 
between outside therapists/doctors. In the event that this could be beneficial 
to the student, a parent would need to complete and sign a Release of 
Information form allowing the school counselor to speak directly to the 
provider. (see Appendix K) 

 Child Protective Services 

Unfortunately, occasion demands that teachers, administrators, and school 
counselors refer situations to child protective services. When the school 
counselor is not the direct reporter, they should consult and support the 
reporter and informed of the referral, as should the administration. 
Documentation of the report should be shared with all involved. (see 
Appendix L) 
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Assess 
Program Assessment 

The comprehensive school counseling program is multifaceted and requires continuous 
assessment to ensure it is meeting the needs of all students. The design and delivery of the 
program, as well as its impact on students, should be assessed at least annually. 

The following questions should be answered through thorough assessment: 

• Who participated in what activities through instruction, appraisal, advisement and 
counseling? 

• What ASCA Mindsets & Behaviors/16 Habits of Success did students learn through 
participation in school counseling activities? 

• How did the learning affect students’ attendance, achievement or discipline? 
(American School Counselor Association, 2019, p. 85) 
(see sample Assessment, Appendix N) 

Annual Calendaring and Goal-Setting  

School counselors use their time efficiently and effectively. Calendaring is key to 
ensuring that all students receive instruction, appraisal, advisement and counseling 
appropriately. As outlined in Direct Student Services (p 11), school counselors should 
be in the classrooms monthly. Time and goals should be managed to appropriately 
support identified students using appraisal, advisement and counseling services 
according to the that same section. 

Habits of Success Inventory 

With the alignment of the ASCA Mindsets & Behaviors with Summit’s 16 Habits of 
Success (see Appendix F) the school counselor should utilize the Habits of Success 
Inventory (see Appendix M) in order to assess what students and their improvement 
in those standards and behaviors. The inventory should be given to all students 6th 
grade and older at the beginning and end of the school year. The data should be 
compared for improvement as part of the annual assessment. 

Attendance, Achievement and Discipline Data 

School counselors gather individual and group-counseling data, as well as school-
wide data to support the assessment of their program. Data sources mentioned in 
Data (p.9) should be utilized to annually assess the comprehensive counseling 
program. 

School Counselor Professional Appraisal 

The school counselor’s annual performance appraisal should be done with administration 
and be congruent with ASCA’s Mindsets & Behaviors for school counselors. (American 
School Counselor Association, 2019, p. 104) (see Appendix O) 
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